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ing-impaired children 
and, 73; research follow- 
ing invention of test of, 
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266-68 ; study of effects 
using, 256-64, 
264-68 
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143, 144; variables asso- 
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vowels, 161-62; patterns 
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skills, effectiveness of, 
227-29 
Teaching strategy,189-90 
Technology, 252; relation be- 
tween remedial and assis- 
tive, 275-76 
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Treatment. See Intervention | 
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metic disability and, 49 
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reading-related measures 
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Vowel perception deficits, 
study to test, 166-72, 173, 
174 

Vowels, 161-62; perception 

of, 164-66; reading and 

spelling accuracy of, 
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Vowel studies, results in, 188 
Vygotsky, L. S., 309, 310 


Word processor, writing 
with, 275 

Word recognition: investiga- 
tion of instruction in, 
231-34; one-minute test 
for, 81; practice in phono- 
logical recoding and, 271; 
remediation for students 
who have not mastered, 
223; slow, 285-86; speed 
of, 100; teaching, 224, 229 

Words containing “i” and 
“u,” reading, 147-48 

Words (curriculum by M. 
Henry), 229, 231, 233, 235 

Word structure, analyzing, 
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in, 94, 96, 99; speed de- 
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